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Connecting, Regulating, and Thriving Together 

The Governors, staff, and parents of Lanterns Nursery School are committed to creating a 
positive, warm, and nurturing ethos that supports the social and emotional development of all 
children and prioritises emotional health and well-being. 

Principles 

● We prioritise strong adult-child relationships based on trust, empathy, and respect. We 
recognise that a child’s sense of safety within a relationship is the prerequisite for all 
learning. 

● We recognise that young children are at the early stages of learning to relate to others 
and to understand and manage their feelings. We move away from "managing 
behaviour" and instead focus on "supporting co-regulation," where adults provide the 
calm "external brain" a child needs when overwhelmed. 

● We are consistent with clear boundaries and guidelines for safety and connection within 
Lanterns Nursery School. However, we respond to the unique circumstances of each 
child and family, adapting our approaches to respond to individual needs, abilities, and 
sensory profiles. 

● We recognise that children develop at their own rate. We adopt a needs-led rather than 
behaviour-led approach. Adults seek to understand the underlying reasons for a child’s 
distress, using the Iceberg Model, to identify strategies that support the child’s 
communication and sensory needs. 

● We recognise the importance of working in partnership with parents to ensure 
consistency between home and school, valuing the parents' expertise in their child's 
unique way of experiencing the world. 

● Adults are important role models for children, demonstrating emotional regulation, repair 
after conflict, and inclusive communication in their interactions with everyone in the 
school community. 
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● We adopt a neuro-affirming approach that celebrates different ways of thinking, moving, 
and communicating. We recognise that atypical development is not disordered 
development, and we adapt the environment to fit the child, rather than demanding the 
child mask their needs to fit the environment. 

Promoting Connection and Co-Regulation 

● Relational Cornerstones: High-quality, positive interactions are the cornerstone of 
everyday practice. Adults get to know children well, understanding their specific joys, 
sensory triggers, and communication styles. 

● Emotional Availability: Adults working with children at Lanterns Nursery School 
understand the importance of being emotionally available. They have a secure 
understanding of attachment theory and the potential impact of Adverse Childhood 
Experiences (ACEs) on a young person’s development. 

● Predictable Environments: We provide a structured and predictable classroom 
environment. To support neurodivergent learners, we supplement this with visual 
schedules, now and next boards, and clear transition cues to reduce anxiety. 

● Social and Communication Skills: We support children to navigate relationships. We 
recognise the double empathy problem and support children to understand that there 
are many valid ways to play and communicate, moving beyond a one size fits all model 
of social skills. 

● Sensory Safety: We aim to reduce frustrations by providing a learning environment 
which builds on children’s strengths. We proactively manage sensory input (noise, light, 
textures) to prevent dysregulation before it occurs. 

● Positive Affirmation: Adults use positive, functional reminders such as “feet on the 
floor” or “safe hands.” Instead of generic praise, we use specific affirmation: "I noticed 
you waited for a turn; that helped your friend feel included." 

● Emotional Literacy: We use the PATHS programme to support children to recognise 
and label their feelings. For children with alexithymia (difficulty identifying internal 
emotions), we support them to notice physical body sensations (e.g., "I see your hands 
are clenched; is your body feeling tight?"). 

● Collaborative Problem Solving: Adults encourage and support children to work out 
solutions to their own problems and conflicts. We prioritise Restorative Repair, helping 
children understand the impact of their actions on others without using shame or forced 
apologies. 

● Emotion Coaching: When a child is dysregulated, adults validate the emotion first ("I 
can see you are very frustrated") before seeking to support the behaviour. We let the 
child know we are a safe base for their big feelings. 

Relational Support Plans (formerly Behaviour Support Plans) 

Some children may need extra support to learn to manage their feelings and behaviour. Some 
children may experiment with physical communication (such as biting or hitting) as part of their 
development or as a response to sensory overload or unmet communication needs. 

The Iceberg Approach: If a child is struggling, we look beneath the surface using the iceberg 
approach to think about what might be driving the distress. 

Identifying Support Needs: Before a Relational Support Plan is considered, staff at Lanterns 
Nursery School observe and reflect on: 

● Difficulty with transitions or changes in routine. 
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● Physical distress (biting, hitting, pushing). 
● Withdrawal or shutdown (internalised distress). 
● Sensory seeking or sensory avoiding behaviours. 

Staff use STAR charts (Setting, Trigger, Action, Response) or ABCC (Antecedent, Behaviour, 
Consequence, and Communicative Function) charts to identify patterns. We ask: "What is the 
environment or interaction asking of this child that they cannot currently do?" 

Collaborative Planning: The process begins with an initial discussion with parents or carers. 
If concerns persist: 

1. Joint planning meeting with parents, key staff, and the SENDCo. 
2. Use of the Six Strands Curriculum to identify developmental gaps. 
3. Development of a Relational Support Plan focusing on proactive sensory supports, 

communication aids, and co-regulation strategies. 
4. Regular review meetings with parents to evaluate progress and adjust the plan as 

needed. 

Guidance for the use of Restrictive Physical Intervention 

There are very occasional times when a child’s distress may lead them to harm themselves or 
others. Physical intervention is only ever used as a last resort to maintain safety and is 
governed by Hampshire County Council guidance. Following any such incident, the focus is on 
relationship repair and identifying what triggered the dysregulation to prevent a recurrence. 

Main Statutory Guidance Document: Restrictive interventions, including use of reasonable 
force, in schools (GOV.UK) 

Supporting the School Community 

We acknowledge that supporting children through periods of high distress can be emotionally 
taxing for both staff and parents. 

● Parents: Can be offered support from the Health Visiting Service, Home Start, or 
Educational Psychology. 

● Staff: Support each other within Lanterns and are provided with debrief time and 
training in co-regulation, attunement and low-arousal techniques. 

Roles and Responsibilities 

● Headteacher: Responsibility for the overall monitoring and evaluation of the Relational 
Policy and for reporting to the Governing Body. 

● SENDCo: Named practitioner responsible for neuro-affirming practice and ensuring staff 
receive training in co-regulation and social development. 

● Nursery Staff: Responsible for implementing the policy and building the primary 
relationships that allow children to feel safe enough to learn. 

● Safety and Harm: All staff are aware of the potential for harmful social patterns 
(persistent unkindness). These are addressed through restorative practice, focusing on 
the safety of the harmed child and the underlying needs of the child causing harm. 

Monitoring and Evaluation 

https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
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● Relational support issues are discussed between staff on a regular basis. 
● Relational Support Plans are reviewed with parents after a set period. 
● Headteacher monitors records of restrictive physical intervention (RPI). 

Exclusion 

Lanterns Nursery School recognises that very rarely, some children’s dysregulation may 
present a significant risk to others. In these exceptional circumstances, we work with parents 
and the Governing Body to explore alternative environments or specialist support that may 
better meet the child's specific neuro-type or emotional needs. 

Main Statutory Guidance Document: Suspension and Permanent Exclusion from maintained 
schools, academies and pupil referral units in England (GOV.UK) 

Companion Guide for Parents (Great for linking in a policy appendix): A guide for parents 
on school behaviour and exclusion (GOV.UK) 

 

 

https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://www.gov.uk/government/publications/school-exclusions-guide-for-parents/a-guide-for-parents-on-school-behaviour-and-exclusion
https://www.gov.uk/government/publications/school-exclusions-guide-for-parents/a-guide-for-parents-on-school-behaviour-and-exclusion

